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Abstract: The paper discusses the importance of teaching entrepreneurship courses and creating an entrepreneurial spirit in universities. The core objective of this paper is focused on developing entrepreneurial scientists that assist universities in their managerial practices, helping them with the knowledge transfer and commercialization of the research outcomes, and allowing for reflective learning to take place. The paper ends with some practical suggestions that could have a great impact on stimulating the entrepreneurial thinking in academe if they would be undertaken. 
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1. INTRODUCTION 
University programs are currently facing intense criticism for failing to impart useful skills to their students, failing to prepare good leaders, failing to instill norms of ethical behavior, and failing to lead graduates to good corporate jobs (Bennis and O’Toole, 2005).

At the universities in the U.S., Great Britain and Germany the improvement of the university’s processes is an equally sustained effort by the professoriate and the university staff, students and business people in general. The university actively supports the participation of students, faculty and staff members on one side, but of also alumni and business people on the other side in the unrolling of the educational process (Cole 2001; Botham and Mason, 2007). The quality of the educational services offered by these universities is firstly associated to the quality of the human resources allocated, whether it’s the professoriate, students, researchers or administrative personnel (Dew and McGowan, 2004). Therefore, evaluating competences and performances of all the parties involved in the university’s educational process is vital to the maintenance or consolidation of the university’s prestige. The same importance is required by the evaluation of the study programs, particularly, curricula and syllabi content, the evaluation of material and financial resources, and also the evaluation of other processes at institutional level (Grant, Mergen and Widrick, 2002).
Being aware of the fact that the profile and requirements of the candidates at the admission exams or of the students enrolled in the bachelor or Ph.D. programs have significantly changed in the last few years and that this transformation will continue to be produced, universities are interested to make the voice of the students heard and listened to. Today’s students have access to a large amount of information regarding the enrollment opportunities in a university or post-university study program and also information regarding the employment opportunities during studies and after graduation. In order to increase the students’ interest in the learning process, but also to make them aware of their role in society, universities try to make the students, and the other parties that are concerned with the quality of the educational process, more responsible through their active involvement in the internal processes of the university. 

Some extenuating circumstances (that have been foreseen) have determined the universities to rethink in the smallest details the relation between the teaching staff, students and business people (Limpert, 1997; Frank, 2005). In the U.S., the U.K. or Germany this orientation has lead to the extension and consolidation of the partnerships between universities and enterprises or the business environment in general, which had as a primary result the development of the entrepreneurial university model (Botham and Mason, 2007). The current reform launched in the business higher education in Europe and the U.S. concentrated upon some aspects of great interest regarding the approach of the entrepreneurial culture in the university, elements that are presented in the contents of this paper.
Most business schools in the U.S. or the U.K. claim a dual mission: to educate future practitioners and to create knowledge through research. Unfortunately, the focus of business education has become less and less relevant to practitioners. Universities exist primarily to support the scholar’s interests. They measure their progress almost solely by the rigor of their scientific research instead of measuring themselves in terms of the competences their graduates achieved, or by how well the faculty members understand important drivers of business performance (Bennis and O’Toole, 2005). In addition, professors’ evaluations are influenced by the number of articles they publish in top-tiered research journals. Some of their publications are valuable at the scientific level, but less relevant from the point of view of business practitioners. 
Most issues facing business leaders today are questions of judgment. Practitioners who have to make real decisions must look elsewhere for guidance (business press for example). What they need from educators is some help in understanding how to interpret facts and guidance from experienced teachers in making decisions in the absence of clear facts.

The paper addresses the need of transformation of academe itself. The core objective of this paper is focused on developing entrepreneurial scientists that assist universities in their managerial practices, helping them with the knowledge transfer and commercialization of the research outcomes, and allowing for reflective learning to take place.
2. AN ENTREPRENEURIAL APPROACH TO HIGHER EDUCATION
During the last 20 years, entrepreneurship has developed from a struggling marginal field of inquiry into a dynamic centerpiece of many business schools. It has assumed the status of a required course at some high ranked schools in the U.S. and the field has achieved a central role in the fund raising strategies of many schools (Stevenson, 2000).
The teaching of entrepreneurship at universities stresses the fastest-growing field of study in higher education. The earlier courses of entrepreneurship have focused primarily on getting into business—finding an attractive opportunity, developing a viable business model and reducing the risks associated with it, attracting financial and other resources required to start the business, and managing the early phase of operations (Hamermesh, Heskett and Roberts, 2005). By definition--“Entrepreneurship is the pursuit of opportunity without regard to resources currently controlled” (Stevenson, 1983)--many start-ups must rely on assets not controlled by the entrepreneur.

Many courses of entrepreneurship today have moved beyond that initial phase to a stage in the life of the venture where the original business model is proven, and the concern of the entrepreneur shifts to growing the venture. The challenges facing an entrepreneurial manager in the high-growth phase are those of organizing tasks, attracting talent, delegating responsibilities and authority, fighting the natural tendency to acquire assets vs. leveraging others’ assets, and so forth (Nash and Stevenson, 2004; Hamermesh, Heskett and Roberts, 2005). 
It becomes obvious in this respect the need of continuously improving the content of entrepreneurship courses taught at academic level. Scientists identified three different motivations that would affect the optimization of the course material on entrepreneurship education (Brooks, Green and Newton, 2007, pp. 106-107):

· The needs and goals of students who want to learn about entrepreneurship;

· The changing environment that surrounds the students at a given place;

· The goals of the stakeholders in the process (new starters, big corporations, policymakers, lawyers).
Teaching entrepreneurship at the university level is all about imparting skills that business school students could use to start ventures while creating jobs and economic growth through the companies they launch. The skills needed to be learned include how to plan and organize a business, and how to finance, market, and grow it. Also, developing networks and finding partners, coworkers, is another crucial skill.
These goals are very important indeed, but studies on the most successful entrepreneurs shown that the business schools were not graduating the vast majority of next-generation entrepreneurs (Cone, 2007, p. 79.)  They are coming from all across the campus (engineering, computer science, arts, history, and so forth).
It has become clear that entrepreneurship programs on universities are tied to fundamental changes in the nature of them. Through entrepreneurship education, faculties have a chance to influence the ongoing evolution of the campus for the better (Cruikshank, 2005). Universities have long been thought of as separate from the rest of society. Even today, anything beyond the campus is called the “real world”, as if the campus was somehow unreal (Cone, 2007, p. 80.)  
An important factor forcing the change on the campuses is the massive increase in government funding for scientific research. The overall goal has been to make universities more important than ever, and also to place greater expectations upon them: expectations that a university education will lead to viable careers for students, that the faculty will produce scientific work of real value (Cone, 2007, p. 81.) Thus, it is expected that universities to become more integral to, and permeable with the society itself, and that society must not longer think in terms of separation between university learning and the world, or between fundamental and applied work of any kind. However, the challenge for universities is to maintain their unique character as thinking and learning institutions, while meeting the social and economic demands (Cruikshank, 2005).
Presently, too many classes still focus on preparing students to be employees as the only career choice. With a better understanding of our entrepreneurial economy, students should be exposed to opportunities that allow them to think entrepreneurially, while also learning the skills of enterprise creation. This approach has led to new definitions of entrepreneurship: “Entrepreneurship is assuming risks to transform ideas into sustainable enterprises that create value” (Cone, 2007, p. 82.) More and more students became aware of this transformation.
In the new approach, entrepreneurship is a process of bridging from thought to application. Thus, the entrepreneurial student can build a bridge to a career, or make a career move, by means other than trying to find a job. On the other hand, the entrepreneurial faculty can give practical life to their research through start-up enterprises, while pursuing their academic goals at the same time.
Universities must learn how to keep them entrepreneurial from within, adaptive and creative. Many universities all over the world have done an admirable job of striving to behave entrepreneurially (Cone, 2007, p. 86.)  They managed to be quite generative launching new departments and disciplines, creating new courses and research centers, spinning out new companies, and reaching out to their communities, even if they are constrained by a mix of traditions, regulations, and tight budgets. 
Entrepreneurship education promises to contribute to the positive cultural changes needed in academe. The university culture must be more responsive to the market, and yet protective of the great tradition of academic rigor and excellence.
3. DEVELOPING ENTREPRENEURIAL SCIENTISTS IN UNIVERSITIES
There still is a little understanding of how to measure and improve the outcomes of university research. This includes knowing how those results can be translated into practical use. The most important mechanism is by far the patent-and-license model. Researchers discover useful technologies and theirs schools then patent and license them out to the best bidders to capitalize on the new technologies by turning them into products.
Because new ideas emanating from scientific research are complex, they are not automatically commercialized and introduced to the market by existing corporations (Audretsch, 2007, pp. 171-173.) Sometimes, there is the need of starting a new firm to facilitate the commercialization of ideas and knowledge originating in universities. By becoming an entrepreneur or working with entrepreneurs, scientists can provide a vital force for economic growth.
The overall goal of the university research should be to transfer knowledge from universities out into the “real world”, so that the research faculty themselves become the key agents of knowledge transfer (Mitchell, 2007, p. 161.) Therefore, it is crucial for faculty members to have regular contacts with industry: consulting with companies, serving on their advisory boards, performing industry-sponsored research, and so forth.
On the other hand, faculty members are still rewarded and promoted mainly on the basis of traditional academic measures, such as winning research grants and publishing papers, while commercial activity like consulting is often viewed as distraction (Mitchell, 2007, p. 163.) The practical application of one’s research does not matter much unless it appears to have great and obvious commercial value.

Therefore, the research faculty should grow more adept at thinking in terms of application and commercialization of their work and seeing potential uses for their research. Furthermore, universities should endeavor to build a reputation as a place where faculty can not only do great research, but also collaborate with industry and advance the outcomes of their research (Mitchell, 2007, p. 164.) So, without the entrepreneurial scientist actively creating and pursuing commercial opportunities based on new ideas emanating from scientific research, the economic growth will be missing.
A high rate of investment in research, human capital, and new knowledge, without the desired innovation, job creation, and economic growth is not longer tolerated. Universities should be able to generate significant entrepreneurial activity by university scientists and also to develop more entrepreneurial scientists. 

4. CONCLUSIONS 

Based on the assumptions extended in this paper, the following suggestions are worth to be made with the purpose of stimulating the entrepreneurial thinking and creativity in universities and of adding value to their education and research outcomes:

· There is a clear need for universities to have entrepreneurship centers to help students, faculty, and community members launch new ventures.

· A way to encourage entrepreneurial thinking on university campuses is by working with them to build entrepreneurship centers and to develop cross-disciplinary programs--including youth, collegiate, and adult entrepreneurship programs--that produce a confluence of ideas to inspire entrepreneurial creativity.
· There is a crucial need and demand for universities to integrate disciplined-based knowledge with the requirements of business practice.

· Every business school should run its own business, offer internships, encourage action research, consulting, and so forth. The business school faculties must rediscover the practice of business.

· The academic programs should be both rigorous and relevant. Through its rigor, the university program serves the faculty’s research interests and career goals, while through its relevance, it serves the business community by educating practitioners and generating knowledge they can use.

· Universities should encourage and reward research that illuminates the mysteries and ambiguities of today’s business practices.
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